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This study investigated the effects of group
counseling on elementary school age children of divorce.
Subjects were 24 middle income white children between the
ages of 8 and 11 who attend a public elementary school in a
metropolitan north Georgia suburban community and whose
parents have been divorced for three years or less.
The researcher conducted a classroom guidance
activity entitled "The Changing Family" in 10 fourth grade
classes and 10 fifth grade classes within the school
setting. Since the classroom guidance activity's main focus
was on divorce as a cause of changes in a family, students
were polled to determine the number of students who were
products of divorce families. A total of 61 respondents
indicated by a show of hands that their parents were
divorced. All children of divorced parents were invited to
sign-up for divorce group counseling in the researcher's
office. Of the 61 respondents, 37 signed-up for divorce
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group counseling. The researcher conducted individual
interviews with the 37 respondents and selected 24 subjects
for the study based on the criteria that all subjects had
parents who had been divorced 3 years or less; had never
participated in divorce group counseling; and lived with
either their mother or father. Written parental consent was
obtained for divorce group counseling and for research
participation.
The purpose of this study was to investigate what
effects divorce group counseling has on children of divorce
in the areas of academic achievement and emotional well¬
being. The effects of divorce group counseling on children
of divorce were measured by an Archival Database of recorded
academic grades. The subjects were administered Berg and
Kurdek's Children's Belief About Parental Divorce Scale and
the Children of Divorce Survey. It is the hypothesis of
this researcher that divorce group counseling has
significant positive implications for elementary school
children of divorced parents.
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A high divorce rate in the United States is a
national trend that shows no sign of diminishing. In 1974
more than a million children in the United States below the
age of 18 were affected by the divorce of their parents.
Divorce rate rose from 2.2 per 1,000 population in 1962 to
4.6 per 1,000 population in 1974.^ In 1988, government
statistics estimated 7.9 million children under the age of
18 were living with only their mother because of parental
divorce.* The number of children living with a divorced
mother or father has more than doubled since 1970, and at a
time when the total number of children in this country has
declined by 10 percent.* Approximately 60% of all divorces
involve children.*
The divorce rate is higher in the United States than
in almost any other country. Experts have suggested many
*U.S. Bureau of the Census, Statistical Abstract of the
United States: 1976 (Washington, D.C.; U.S. Government
Printing Office, 1976), 25.
*U.S. Bureau of the Census, Statistical Abstract of the
United States; 1990. 110th ed. (Washington, D.C.: U.S.
Government Printing Office, 1990), 128.
*U.S. Bureau of the Census, Marital Status and Living
Arrangements. Population Characteristics, sec., no. 38
(Washington, D.C.: U.S. Government Printing Office, 1982),
20.
*L. Bumpass and R. P. Rindfuss, "Children's Experiences
of Marital Disruption," American Journal of Sociology 85
(1979): 49-65.
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reasons for this high rate, e.g., divorce is more socially
acceptable than ever before; many people expect more of
marriage than earlier generations did, and so they may be
more easily disappointed; more high-paying jobs are open to
women; and changes in divorce laws have made divorces easier
to obtain.® These opportunities have made wives less
dependent economically on their husbands than women used to
be.
In 1988 the State of Georgia granted 35,074 divorces.
Many North Georgia counties, e.g., Clayton, Cobb, DeKalb,
Douglas, Fayette, Fulton, Gwinnett, Henry, Newton, and
Rockdale, had a combined total of 12,327 divorces in 1988.®
The mushrooming divorce rates in the United States and
Georgia have introduced new problems and challenges to
present-day school counseling services. School personnel
have long been aware of the symptoms exhibited by the
children of divorce such as depression, anger, shame, fear,
and insecurity. Also, school personnel have witnessed
concrete behavioral manifestations of these symptoms; e.g.,
poor concentration, outbursts, fighting, withdrawal, and
inferior schoolwork.^ It has been implied that the concept
®The World Book Encyclopedia. 1992 ed., vol. 4, 254-
257.
®U.S. Bureau of the Census, Statistical Abstract of the
United States; 1990. 179.
■'Mary Sonnenshein-Schneider and Kay L. Baird, "Group
Counseling Children of Divorce in Elementary Schools:
Understanding Process and Technique," Personnel and Guidance
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of group counseling can be an effective way to address the
effects of divorce on children.® Group counseling in the
school setting can provide children with the opportunity to
explore conflicting feelings. The basic benefit of the
group is the development of individual problem solvers
capable of applying their new skills at home and at school.
When divorce counseling groups are offered, children begin
to feel that divorce is not shameful and horrible.
In helping children rid themselves of the shame and
horrors of divorce, Piaget's Concrete Operational Stage of
Development may be a sound helping theoretical foundation
for techniques employed in divorce group counseling for
children. During this stage understanding and insight are
achieved through the interaction of the conceptual and the
concrete.*
Group interactions, that are laced with a Piagetian
egocentrism foundation, give group members opportunities to
check and recheck their normalcies by looking to the other
members to gauge how much effect should be felt. This peer
validation, for children in the early school years, is
developmentally essential and holds much more therapeutic
Journal 57 (1980): 88-91.
•Gerald Corey, Theory and Practice of Group Counseling
(Belmont, California: Brooks/Cole Publishing Co., 1982), 6-
9.
•Sonnenshein-Schneider and Baird, "Group Counseling
Children of Divorce in Elementary Schools: Understanding
Process and Technique," 88-91.
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Impact than confirmation from an adult. A subtle
communication process, based on peer modeling, becomes a
part of the group process. This experiential spread offers
children opportunities to view divorce processes concretely,
as evidenced in fellow group members who model various
options for actions and feelings.^®
Some research studies imply that children are
affected by the emotional upheavals evident in families
disrupted by parental divorces. A school-based divorce
group offers a natural blend between the therapeutic group
process and the developmental-sociological phenomenon of
peer group membership.Divorce group counseling may
improve emotions, school work, concentration, and general
behavior.
Statement of the Problem
Female headed households, with children under age 18,
increased about 9% in 1988. Male headed households, with
children under age 18, increased about 2% in 1988 due to the
divorce rate increase in the state of Georgia.
The loss involved, in the process of divorce,
parallels that involved with death. Kubler-Ross's classic
description of the stages of accepting death is operative in
^°Ibid.
^^Ibid.
‘^.S. Bureau of the Census, Statistical Abstract of
the United States; 1990. 128.
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the child's process of accepting divorce. This may have the
effect of the death of the child's family. Children often
go through stages of denial and isolation, anger,
bargaining, depression, and, finally, some acceptance
before, during and after parental divorce.^®
It is generally believed that children from divorced
families experience lower levels of well-being than those
from intact families. The social atmosphere in a divorced
family may increase the likelihood of problems, such as
academic failure, low self-esteem, misbehavior and
inadequate learning of social skills due to a lack of
parental models.
Researchers have documented the increase in divorce
rate and the feelings and behavior exhibited by children of
divorced parents. Also, it has been documented that group
counseling may have significant positive implications for
elementary children of divorced families. The Student
Services Unit of the Georgia Department of Education
conducted a study during the 1990-91 school year and found
that of 80% of the total possible reports of 441 elementary
school counselors, less than 8% conducted group counseling
during the 1990-91 school year. The School Counselor report
revealed that less than 5% of the 441 elementary school
^*E. Kubler-Ross, On Death and Dying (New York:
Macmillan, 1969), cited in Mary Sonnenshein-Schneider and
Kay L. Baird, "Group Counseling Children of Divorce in
Elementary Schools: Understanding Process and Technique,"
Personnel and Guidance Journal 57 (1980): 88-91.
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counselors conducted group guidance activities and less than
3% conducted classroom guidance activities during the 1990-
91 school year.^*
Elementary school counselors can no longer depend on
other school counseling activities to provide the much
needed divorce group counseling in the school. Student
group counseling for children of divorced parents may be a
necessity for some elementary school settings.
The school, in time of parental divorce, represents
one of the most significant continuous institutions in the
lives of children of divorced parents. The school becomes a
part of a safe support structure. A child's ability to
utilize the school for support in the midst of a crisis
increases significantly with age. School-based divorce
group counseling is a support structure in the life of the
elementary school child when the home structure is falling
apart.
There are significant indications that divorce, and
consequences are stressful to children. The negative
effects of divorce on children include a decrease in school
academic achievement and impaired emotional well-being.
Children of divorced parents experience many negative
^‘Georgia Department of Education, Student Services
Unit—School Counseling Program Report. FY 1990 (Georgia:
Author), Charts C & D.
^*J. S. Wallerstein and J. B. Kelly, Surviving the
Breakup: How Children and Parents Cooe with Divorce (New
York: Basic Books, 1980), 20-32.
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feelings during and after their parents' divorce. These
feelings may go unexpressed due to a lack of opportunities
to speak openly in safe environments. The present study
explored the implications of group counseling for elementary
school children of divorced parents.
Problem
The problem of this study was to investigate the
opinions of a selected group of subjects about their
experiences in group counseling.
Purpose of the Study
The purpose of this study was to obtain information
needed to answer the guestion: After being exposed to a
school-based group counseling program for a period of eight
weeks, meeting once a week for fifty minutes each session,
what opinions will a selected group of elementary grade
students, from divorced families, have about (1) the effects
of their parents' divorces on their school work, (2) their
thoughts about their families, (3) their parents' behavior,
and (4) the school-based counseling program?
Basic Assumptions
The writer made the following basic assumptions in
performing this study;
1. that the subjects would honestly express their
feelings about the effects they thought their
parents' divorce had on them.
7
2.that some of the subjects had experienced
serious traumatic feelings caused by their
parents * divorces.
Limitations
The writer recognized the following limitations in
conducting this study:
1. the number of participants was relatively small
because of the criteria used to select them.
2. the responses of the subjects were accepted
because there was no way of establishing their
validity.
Definition of Terms
The following terms are defined herein to clarify
their use in this study:
1. Peer Ridicule and Avoidance: The child's belief
that his or her parents' divorce reflects negatively on
himself or herself.
2. Paternal Blame: The child's belief that his or
her father, primarily, caused the divorce.
3. Maternal Blame: The child's belief that his or
her mother, primarily, caused the divorce.
4. Fear of Abandonment: The child's belief that,
since one parent moved out of the home after the divorce,
the residential parent will, eventually, move away and he or
she will be left alone in the home.
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5. Hope of Reunification: The child's belief that
his or her parents' divorce is temporary and that he or she
can, eventually, bring the parents back together by engaging
in such activities as getting sick and wishing the parents
were back together.
6. Self-Blame; The child's belief that his or her
parents' divorce was caused by something done or said by him
or her.
Review of Related Research
This section describes the developmental and
cognitive stages of elementary school children. These
descriptions apply to children included in this study.
Parental divorce is especially traumatic for young
children because it is an abrupt change in their daily
routines. In many instances, parental divorce has a
detrimental effect on children's emotional well-being and
academic achievement.
Age has been viewed as the best predictor of how
children initially react to their parents' divorce.^* It
seems that elementary school-aged children tend to view
their world egocentrically. Some seem to be able to feel
more of what others feel. Early elementary school-aged
children may be able to note how their behavior affects
their parents. They can detect conflicts in the parents'
^«Ibid.
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interactions. They can accurately perceive events but not
necessarily the underlying causes. Later elementary school-
aged children seem to begin to see internal and deeply
hidden experiences differently from their parents' outward
expressions of feelings and experiences. The children, at
this stage, are able to see conflicts in the relationships
between the parents, whereas, in the early elementary
school-age, they could only see the conflicts between one
parent in reaction to another person's outward behavior.
Children's cognitive development appears to describe their
ability to understand specific events in the environment.
Because the children do not really understand the nature of
the change, their remedies of the situations appear very
elementary. They believe that, if the parents really wanted
it, they could change back to the way that it was before.
Children at this age level believe that if the divorce is
caused by negative reactions to the environment (i.e., the
child's behavior or interparental conflict) then the parents
simply need to change the environment. The children in this
age range and developmental stage, perceive the divorce as a
conflict of internal feelings and some situational factors.
The divorce was caused by changes in these internal feelings
which have been caused by situational factors.^’
^■'J. B. Kelly and J. S. Wallerstein, "The Effects of
Parental Divorce: Experiences of the Child in Early
Latency," American Journal of Orthopsychiatry 46 (1976): 20-
32.
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Young school-aged children (6-9 years) rush into
their new world. They use primitive concrete grouping that
develops into explanations for the world; however,
psychologically, they tend to use primitive defenses to
protect themselves against anxiety. They use denial and a
sense of magical thinking. The children have an Intense
sense of the family as a unit. They experience separation
as an immediate loss of the family, even if the family life
has been unpleasant and full of tension. They, freguently,
feel responsible for the separation and experience a great
deal of guilt. This sense of guilt appears to result
because children would rather believe that they did
something that caused the marriage of their parents to
dissolve, which permits the hope that if they are good,
their parents will get back together. Some time refusing to
go to school, unexplained illnesses, truancy, and behavior
problems are not uncommon.^*
Older school-aged children's (9-11 years) first
reactions to parental divorce are shock and surprise. They
employ denial as a defensive mechanism to a great extent.
In the phase of development just prior to the upheaval of
adolescence, all parts of older school-aged children's lives
are controlled. They obey rigid rules. They enjoy
“B. Robson, "Therapy with Remarriage Families: A
Developental Approach to the Treatment of Children of
Divorcing Families," Family Therapy Collections 2 (1982):
59-78.
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schedules and hold strongly to the principle of fair play.
Cognitively speaking, children at this age begin to
understand concepts of change in object state in preparation
for formal operations and abstract thinking during
adolescence. The child, psychologically, knows himself or
herself as a person of self-worth, capable of avoiding
danger and pain, and, socially, plays complicated games with
elaborate rules. When parents divorce, the myth of an ideal
parent is destroyed. A child in this developmental phase
can become intensely angry. This anger is usually directed
at the nonresident parent.^* Children in this
developmental phase appear poised and safer but they are,
evidently, struggling for mastery of their emotions and they
are consciously angry.*®
These children experience loyalty conflicts but they
fail to express them openly and they may resolve the
conflicts by excessive overdependence on one parent and
complete rejection of the other parent. They, frequently,
become enmeshed in their own volition in the custody
struggle.
In summary, children, at different age levels,
behave, in reaction to their parents' divorce in different
ways.
^*Ibid.





This chapter is divided into three sections. The
first section will review a number of research studies on
the effects of divorce on elementary school children. The
second section reviews a number of significant studies which
support the rationale for the use of divorce group
counseling in assisting elementary school children
experiencing parental divorce. The final section reviews
recent studies of the roles and functions of elementary
school counselors in conducting group counseling programs
with children of divorce.
Effects of Divorce on Elementary
School Children
There are significant indications that divorce, it
determinants, and consequences can affect children. The
manner in which divorce affects children has become one of
the major themes in divorce literature.
Kelly and Wallerstein^ conducted a longitudinal
study of 131 children from 60 families in a suburban
Northern California county. All subjects were from a normal
population, and were considered by parents and school to be
functioning within normal developmental and intellectual
limits. Caucasian families represented 92% of the sample.
^Wallerstein and Kelly, Surviving the Breakup. 20-60.
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3% were black, the remaining 5% interracial marriages
included Oriental and Chicane parents.
Families were seen in the Divorce Counseling Service
with referrals predominantly from family lawyers, schools.
Protective Custody Division of Juvenile Services, community
agencies, and self-referred parents. Each child and parents
were seen by a member of an interdisciplinary clinical team
during four to six individual clinical sessions conducted
over a six-week time span. Consent was granted to obtain
information from the children's schools. The researcher
obtained information regarding (a) pre-divorce family
histories; (b) family interaction at the time of conflict;
(c) parental description of communication to the children
regarding reasons for the divorce, visitation, and
caretaking; (d) the child's initial and ensuring responses
as observed by parents, school, the child, and therapists;
(e) availability of support systems within the extended
family and community; and (f) the capacity of parents to use
intervention models.
During the initial interviews, at the time of
divorce, Kelly and Wallerstein^ found 26 younger latency
age children—12 girls and 14 boys—(i.e., age 7 to 8 years)
in their sample reported sadness, grief, depression, and
fear of the future. Intense feelings of loss in
^allerstein and Kelly, "The Effects of Parental
Divorce: Experiences of the Child in Later Latency," 256-
267.
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relationship to the noncustodial father were common,
especially for boys. Boys more than girls, expressed anger
at their mother for either causing the divorce or requiring
their father to leave. In school, more than half of the
children had behavior changes sufficient to be reported to
the interviewer by the teacher. Conflict of loyalty
developed at this age. Children often respond by choosing
one side or the other.
Wallerstein and Kelly* report of 31 children in
their sample who were older latency-aged children (i.e.,
ages 9 to 11) at the time of divorce showed feeling of loss,
rejection, helplessness, loneliness, shame, anger, and
loyalty conflicts. About half the children were angry at
their mothers and about half at their fathers. About one-
fourth of the children feared abandonment. Half of the
children in this sample declined in school performance and
14 of the 31 exhibited a depressive pattern.
At five years after parental divorce, Wallerstein and
Kelly^ found a third of the original groups of children
were significantly worse off than before. They were judged
to be clinically depressed and not doing well in school or
with friends. Some early problems such as sleep problems,
poor learning, and acting out had become chronic. After
five years, intense anger was still present.
*Ibid.
^Wallerstein and Kelly, Surviving the Breakup. 98-120.
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The academic performance of children of divorce was
studied through a retrospective longitudinal study designed
by Kaye.® Four hundred and fifty-seven children, 234 from
divorced families and 223 from intact families were the
subjects of the research study. All children in the study
attended schools in the same school district, were from
divorced families, and were in the custody of their mothers.
No siblings were included in the study.
Subjects were identified through a search at the
county courthouse of all civil cases between January 1, 1977
and May 31, 1979. Grades and achievement test scores in
English and mathematics were examined and charted by the
author. Achievement test scores from 1977-78 to 1980-81
came from the Science Research Associates achievement test
series (1978). Achievement test scores from 1981-82 and
1982-83 came from the Iowa Tests of Basic Skills (1979).
Grades and achievement test scores were charted for five
consecutive years.
The analysis of grades in the five-year period
following divorce showed significant main effects for family
type. Children from intact families had higher grades than
children from divorced families and grades of children from
divorced families declined as the child spent more years in
school.
®S. H. Kaye, "The Impact of Divorce on Children's
Academic Performance," Journal of Divorce 12 (1989); 283-
297.
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Bonkowskl, Booiuhower and Bequette® conducted an
exploratory study to identify the concerns, feelings, and
questions which children from divorced families experience.
The authors systematically analyzed the feelings and
questions expressed by subjects in the study. Data were
gathered by analyzing letters written to parents. Forty-six
children of latency age were selected as subjects—25 girls
and 21 boys. All subjects participated in an eight-week
divorce counseling group. In the fourth week of the group
subjects were instructed to write a letter to either the
custodial parents or the noncustodial parent, asking him or
her any unanswered questions or sharing with the parent(s)
any of their feelings. Letters were not sent to parent(s),
they were placed in a sealed box and read by the researchers
later. Four of the 46 subjects wrote two letters, one to
each parent, thus 50 letters were available for the study.
Thirty-two percent of the children wrote to the
noncustodial parent (usually the father); 36% wrote to the
custodial parent; 28% wrote to both parents; and 4% wrote to
someone other than the parent.
The findings revealed that the most prevalent theme
of the letters was the expression of feelings about the
®S. E. Bonkowski, S. J. Boomhower, and S. Bequette,
"What You Don't Know Can Hurt You: Unexpressed Fears and
Feelings of Children from Divorcing Families," Journal of
Divorce 9, no. 1 (1985); 33-46.
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divorce. Feelings of sadness, anger, fear, and longing for
the absent parent were reported along with reconciliation.
An outpatient evaluation of children—ages 7 to 11.5
years was conducted by Kalter and Rembar.’ An evaluation
of 144 children who had experienced parental divorce was
conducted by a social worker and child psychiatry residents
of a mental health hospital. Researchers conducted
interviews with the child and with the parents which
included an assessment of the child's current emotional well
being. The findings indicated that if the divorce occurred
3 to 5.5 years the children were more aggressive toward
parents and peers.
Wyman, Cowen, Hightower and Pedro-Carroll* conducted
a comparative study of 98 children ages 9 to 11 from
divorced families to 171 demographically similar children
from intact families. Perceived competence, self-worth,
anxiety, and sources of support were measures. Findings
suggested that children from divorced homes had higher
anxiety levels and lower perceived cognitive competence than
intact family peers. Children from divorced parents also
’N. Kalter and J. Rembar, "The Significance of a
Child's Age at the Time of Parental Divorce," American
Journal of Orthopsychiatry 51 (1981): 85-100.
*P. A. Wyman, E. L. Cowen, A. D. Hightower, and J. L.
Pedro-Carroll, "Perceived Competence, Self-Esteem, and
Anxiety in Latency-Aged Children of Divorce," Journal of
Clinical and Child Psychology 14 (1985): 20-26.
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had fewer close friends and participated in fewer
activities.
In summary, children experiencing parental divorce
are affected by the divorce. Feelings of sadness, grief,
depression, and fear of the future were reported by younger
latency aged children (i.e., ages 7 to 8). Feelings of
rejection, helplessness, loss, anger, loneliness, and
loyalty conflicts were reported by older latency aged
children (i.e., ages 9 to 11 years). Children from divorced
families had more academic problems and were less popular
among peers when compared to children their age from intact
families.
Group Counseling with Elementary School
Children of Divorce; Rationale
for Group Counseling
The mushrooming divorce rate in the United States and
Georgia alike has introduced new problems and challenges to
present-day school counseling services. Divorce group
counseling in the elementary school setting may help
children work effectively through the process. The divorce
group offers a natural blend between the therapeutic group
process and the developmental sociological phenomenon of
peer group membership. When a divorce counseling group is
offered, children begin to feel that divorce is not shameful
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and horrible. Just being able to talk about divorce divests
it of some of its negative power.®
Corey^® found that small group counseling in the
school setting can provide children with the opportunity to
express their feelings about their problems. If children
can receive psychological assistance at an early age they
stand a better chance of coping effectively with the
developmental tasks they must face later in life. Group
counseling gives children a place to express conflicting
feelings, explore self-doubts and come to the realization
that they can share their concerns with peers.
Communication skills are learned and children can benefit
from the modeling provided by the leader.
Dinkmeyer^^ provided a solid rationale for group
counseling with children. He emphasized that since children
are social beings whose growth and development take place in
groups, it seems logical that they would be comfortable
meeting and discussing issues with their peers.
School-based group counseling would seem to be an
appropriate way of minimizing the effects of divorce on
*Sonnenshein-Schneider and Baird, "Group Counseling
Children of Divorce in Elementary Schools," 88-91.
^°Corey, Theory and Practice of Group Counseling. 6-9.
“D. Dinkmeyer, Developmental Counseling and Guidance;
A Comprehensive School Approach (New York: McGraw-Hill,
Inc., 1969), cited in Greg Brigman and Barbara Earley, Group
Counseling for School Counselors; A Practical Guide
(Portland, Maine: J. Weston Walch Publisher, 1991), 4.
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children for several reasons. First, children whose
families would not seek counseling for financial or social
reasons could receive help in schools. Second, because of
the magnitude of the social phenomenon of divorce and its
effects, counseling children in groups rather than
individually would be efficient.^ Third, as children
mature, they increasingly look to their peers, rather than
adults, for validation and support. Through the group
experience, children can see peers as coping models,
discovering that the experience of parental divorce is
survivable.“ Fourth, because there is an interaction
between the child's emotional, social, and academic
development, it seems appropriate for schools to address
problems that may hamper a child's learning.^*
Kalter, Pickar, and Lesowitz^® studied six school-
based divorce counseling groups in three elementary schools
in North Detroit over a 14 month period. Forty-six
Caucasian, fifth and sixth grade, middle to lower middle
“N. Kalter, J. Pickar, and M. Lesowitz, "School-Based
Developmental Facilitation Groups for Children of Divorce: A
Preventative Intervention," American Journal of
Orthopsychiatry 54 (1984): 613-623.
^*Sonnenshein-Schneider and Baird, "Group Counseling
Children of Divorce in Elementary Schools," 88-91.
^^D. W. Cantor, "School-Based Group for Children of
Divorce," Journal of Divorce 1 (1977): 83-87.
^*Kalter, Pickar, and Lesowitz, "School-Based
Developmental Facilitation Groups for Children of Divorce,"
613-623.
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class, suburban children participated in the study. The
goals of the groups were to (a) normalize the sense of being
a child of divorce; (b) clarify divorce issues which can be
confusing and upsetting; (c) provide a safe place for
children to experience and rework emotionally painful
aspects of divorce and post-divorce life; (d) develop coping
strategies for particularly troubling feelings and family
interactions; and (e) share with parents the nature of the
concerns fifth and sixth grade children have about divorce
and the aftermath.
The researchers found that the most striking aspects
of the group were the readiness of the children to disclose
in vivid, poignant detail feelings evoked by their parents'
divorce and by post-divorce life events. Four of the six
groups, representing 30 children, were evaluated using post¬
group parent reports, post-group child questionnaires, and
pre-post comparisons on the Self-Competency Scales, the AML,
and the Divorce Perception Test. Results reported that
parents emphasized their children's enthusiasm for and
involvement in the group. Approximately half of the parents
reported specific changes they had observed, focusing
primarily on their child's willingness to talk about the
divorce. Children were interviewed by project staff other
than their two leaders a week after the final group session.
Preliminary data suggested that the children experienced the
group positively. The groups yielded valuable information
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about children of divorce. The responsiveness of the group
members and their vivid self-disclosure of conflict, hopes,
and fears suggested that these issues are very much alive.
Conducting groups in the familiar setting of the school
appear to be a major factor contributing to the youngsters'
ready and highly personal involvement in the intervention
described in this study.
It appears that early divorce group counseling may be
helpful to children experiencing parental divorce. The
school serves as a safe environment where children can speak
openly about their feelings and can share their feelings
with others experiencing similar concerns about parental
divorce.
Burke and Van de Streek^* conducted a study to
examine the effects of using Haramond's^^ method of aiding
children of divorce. Hammond's Group Counseling for
Children of Divorce: A guide for the Elementary School is an
8 week program that includes filmstrips and cassettes,
games, pictures, drawing activities, stories, handouts of
incomplete sentences that have to be completed by the
^*D. M. Burke and Van de Streek, "Children of Divorce:
An Application of Hammond's Group Counseling for Children,"
Elementary School Guidance Counseling 24 (1989): 112-117.
Hammond, Group Counseling for Children of Divorce;
A Guide for the Elementary School (Ann Arbor, MI: Cranbrook
Publishing Company, 1981), cited in D. M. Burke and Van de
Streek, "Children of Divorce: An Application of Hammond's
Group Counseling for Children," Elementary School Guidance
Counseling 24 (1989): 112-117.
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students, and questionnaires to aid students in
understanding why people sometimes divorce.
Participants in the study consisted of 47 fourth,
fifth, and sixth graders from divorced single-parent homes
in a small Midwestern city. Criteria for group membership
were (a) no identified handicapping condition; (b) written
parental consent obtained; (c) parents not remarried; and
(d) children's agreement to participate. Twenty of the
children were placed at random in the experimental group and
19 were placed in the control group. Both the control and
the experimental group were pretested with the Piers Harris
Self Concept Scale (The Way I Feel About Myself).^® For
eight weeks each child in the experimental group was exposed
to hourly group sessions. Hammond's^® original program was
modified in two ways; the section on stepparent was
eliminated, because all children were from single-parent
families, and the section on values clarification was
deleted due to community sensitivity.
To assess changes in pretesting to posttesting the
researcher conducted a t-test for both the control and the
experimental groups. As a comparison between the two
“E. Piers and D. Harris, Piers-Harris Children's Self-
Conceot Scale (The Wav I Feel About Mvself) (Los Angeles:
Western Psychological Services, 1969).
^®Hammond, Group Counseling for Children of Divorce,
cited in D. M. Burke and Van de Streek, "Children of
Divorce: An Application of Hammond's Group Counseling for
Children," Elementary School Guidance Counseling 24 (1989):
112-117.
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groups, an analysis of variance for repeated measures was
used. The results clearly showed the success of such a
program. "Schools are natural target for primary
prevention. All children are available. Disruption is
relatively easy to diagnose and intervention is relatively
inexpensive to provide." Emotional liability of the parent
after divorce often precludes him or her from aiding his or
her child(ren). Parents often look for help in this
process, and the school system provides an excellent means
for children to receive the support they need. Children of
divorce may, at times, be embarrassed to share anxieties,
anger, and feelings of loneliness with peers. As a result,
their behavior toward peers often becomes aggressive,
alienating the very people they need. An intervention
program, such as divorce group counseling, helps the child
realize that other children face similar crises.
It has been well-established that parental conflict
and divorce are related to adverse emotional effects on the
children involved. Among the most salient of these are
increased impulsivity, distractibility, aggressiveness,
acting-out behavior, and overall lowered academic
achievement.“ Given that all of these effects are related
“Burke and Van de Streek, "Children of Divorce," 112-
117.
“K. Felner, A. L. Stolberg, and E. L. Cowen, "Crisis
Events and School Mental Health Referral Patterns of Young
Children," Journal of Consulting and Clinical Psychology 43
(1975): 305-310; J. Guibubaldi, J. D. Perry, H. K.
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to impaired school adjustment and performance offers support
for providing school-based interventions for children of
divorce. Group counseling is perceived as the most
practical, effective treatment mode for children of
divorce.*^
In summary, school-based divorce group counseling in
the elementary setting provides valuable peer validation and
peer modeling. Children t>f divorce can be rid of the
feelings of isolation and communication can be openly spoken
in a safe environment under the supervision of a
certificated school counselor.
Clemenshaw, and C. S. McLaughlin, "The Impact of Parental
Divorce on Children: Report of a Nationwide HASP Study,"
School Psychology Review 12 (1983): 300-323; J. B. Kelly and
J. S. Wallerstein, "Brief Interventions with Children in
Divorcing Families," American Journal of Orthopsychiatry 47
(1977): 23-39.
“S. E. Bonkowski and S. Q. Beguette, "A Group Design
to Help Children Adjust to Parental Divorce," Social
Casework 65 (1984): 131-137; R. G. Cantrell, "Adjustment to
Divorce: Three Components to Assist Children," Elementary
School Guidance and Counseling 20 (1986): 163-173; B. Green,
"Helping Child of Divorce: A Multimodal Approach,"
Elementary School Guidance and Counseling 13 (1978): 31-45;
J. M. Hammond, "Loss of the Family Unit: Counseling Groups
to Help Kids," The Personnel and Guidance Journal 52 (1981):
392-394; G. Wilkinson and R. Beck, "Children Divorce
Groups," Elementary School Guidance and Counseling 12
(1977): 205-213.
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Roles and Functions of the Elementary
School Counselor in Providing School-
Based Divorce Group Counseling
The concept of "role" was first dealt with by Ralph
Linton, a social scientist. Linton®* established the
ground work from which role theory developed. Role as
viewed by Linton,®* is a cooperative effort between the
individual and the expectations society has for her or for
him, including the cues and reinforcement it offers.
The role of school counselors in sharing the problems
and feelings exhibited by children of divorce has included
individual counseling, group counseling, and parent groups.
Developmental divorce counseling groups in the elementary
school setting is an effective way for schools to assist
children of divorce. These groups should be counselor led.
In divorce group counseling, the counselor should
introduce children to realistic expectations within their
own families. The counselor's role is to help children of
divorce adjust to a new lifestyle, new forms of parenting,
and many new models of identification.
Corey®* states that in the group, the role of the
counselor is to facilitate interaction among the members.
®*R. Linton, The Study of Man (New York: Appleton-
Century-Crofts, 1936), cited in Gary Belkin, Introduction to
Counseling (Dubuque, Iowa: Wm. C. Brown Publishers, 1986),
100.
®*Ibid.
®*Corey, Theory and Practice of Group Counseling. 6-9.
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help them learn from one another, assist members in
establishing personal goals, and encourage them to translate
their insight into concrete plans that involve taking action
outside of the group.
Miller^* suggests that the role of the elementary
school counselor in divorce group counseling include
encouragement of developing parent education groups and
advising the principal with regard to in-service training
needs of the faculty and ways to meet these needs regarding
children of divorce. The school counselor should maintain
resources and offer them to school personnel and parents
when appropriate. The elementary school counselor's role is
a support agent. Counselors can act as liaisons between the
school and home facilitating knowledge, action and
acceptance.
The school and community expect the elementary school
counselor to be aware of and comply with ethical Issues
involved in group counseling. Providing privacy in divorce
group counseling is extremely important. Confidentiality
should be introduced and discussed when a group is initially
formed, it should also be discussed as the process
continues. If confidentiality is not secured, the group
soon tends to disintegrate, for people are not willing to
**D. G. Miller, "What Roles and Functions Do Elementary
School Counselors Have?", Elementary School Guidance &
Counseling 21 (1989): 77-85.
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reveal private material that they suspect will become public
knowledge.^’
Miller" conducted a study in a Minnesota public
elementary school system to determined what elementary
school principals, teachers and parents thought about the
relevance of elementary school counselors' functions in
their schools.
A sample of 193 elementary school principals, 193
elementary school teachers, and 193 elementary school
parents were used for the study. Principals selected the
teachers and parents that participated in the study.
A survey instrument listing 28 elementary school
counselor functions was developed by the author and reviewed
by a counselor educator and counselor members of the
coalition. Survey items were distributed among the five
guidance service categories—Developmental/Career Guidance;
Consulting; Counseling; Evaluation and Assessment; Guidance
Program Development, Coordination and Management. Results
of the study revealed that principals, the primary target
group of the study, indicated strong support for 24 of the
28 identified functions. Teachers, similar to the
principals, rated all but one of the same 24 out of 28
functions with strong support. Parents followed a pattern
‘^G. F. Corey, Theory and Practice of Counseling and
Psychotherapy (Belmont, California: Brooks/Cole, 1986), 337.
"Miller, "What Roles and Functions Do Elementary
School Counselors Have?", 77-83.
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of strong support for 23 out of the 28 functions, similar to
the ratings of principals and teachers.
The high level of agreement of principals, teachers,
and parents regarding the potential contribution of the
counselor in an elementary school, as revealed in this
study, is a continued affirmation of support for the
counselor's role.
In summary, the elementary school counselor's roles
and functions as a divorce group leader include creating an
atmosphere for open communication,, guiding the discussion,
deepening the discussion, fostering interactions and





This section contains a discussion of the research
design, subjects, selection procedure, setting, instruments
procedure, and analysis of data.
Research Design
The descriptive survey design was used in this study
Efforts were made to obtain the opinions of the subjects
toward the following: the effects of divorce on their
academic activities, their feelings about divorce in their
families, their beliefs about parental divorce, and the
Divorce Group Counseling Program.
Subjects of the Study
The subjects were white fourth and fifth grade
elementary school children, between the ages of 9-11, who
attended the ABC Elementary School, and who presented a
signed consent form, from the custodial parent, to
participate in the group counseling program.
Selection Procedure
The criteria used to select the subjects for this
study required:
1. the student's parents to have been divorced for
a period of three years or less.
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2. the students not to have had any previous
counseling,
3. the students to be currently living with a
custodial parent,
4. the custodial parents to sign and return a form
consenting to the child's participating in the
counseling program,
5. the student had no handicapping conditions.
Description of the Setting
This study was conducted at an ABC Elementary School
located in a large southern Metropolitan Area. The school
is located in a middle-class community with an enrollment of
approximately 750 students.
Instrvments
The instruments, used in this study, consisted of
those listed and described below.
The Children's Belief About Parental Divorce Scale.
The purpose of this scale was to measure the overall
perception of the subjects' emotions concerning a wide
variety of issues and overall adjustment surrounding their
parents' divorce. This is a self-report dichotomous (yes or
no) scale consisting of 36 largely close-ended items (see
Appendix A).
The Children of Divorce Survey; Emotional Well-Being
for Children. This is a self-report and self-administered
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instrument which consists of twenty items. The items are
divided equally between negative and positive emotional
words. The purpose of using this instrument was to identify
emotions the subjects had concerning their parents' divorce
(see Appendix B).
Children of Divorce Survey: Academic Performance.
This is a self-report and self-administered instrument which
consists of twenty items. The items are divided equally
between negative and positive academic performance
characteristics. The purpose of using this instrument was
to identify academic performance as being negative or
positive (see Appendix C).
Student Evaluation of Divorce Group Counseling
Program—Form A. The purpose of this form was to identify
selected characteristics of the participants. They were
race, gender, age, grade, number of years, parents have been
divorced, living arrangements, visitation, and household
resident (see Appendix D).
The Children of Divorce Survey and Evaluation of the
Divorce Group Counseling Program. The purpose of this
instrument was to obtain reactions from the subjects about
their attitudes toward the Divorce Group Counseling Program
at ABC Elementary School. The Investigator developed this
instrument. It is self-administered and it contains
twenty-four open- and close-ended items. This instrument
was field-tested and appropriately revised to be used with
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the subjects of this study. It was judged to have had good
face validity (see Appendix E).
The Archival Data Base and Children of Divorce
Instrument. The purpose for using this instrument was to
obtain information about the subjects' attitudes towards
their academic performance. This instrument was developed
by the writer. The information, obtained by using this
instrument, was primarily quantitative (see Appendix F).
The Divorce Group Counseling Program
Kid's Divorce Group Counseling Program by Michael
Prokop, a school psychologist, was the resource utilized for
the divorce group counseling program. This was an eight
week program designed to help students cope with their
parents' divorce. It met one time each week for a period of
forty-five to fifty minutes each session. The purpose of
the school-based counseling program was to identify and
dispel 14 false beliefs that often cause children
difficulties in coping with their parents' divorce.
Emphasis was placed on academic performance and emotional
well-being of a select group of children from divorced
parents, as they learned about divorce, themselves, and
coping skills.^
The divorce group counseling program goals were (a)
to provide a positive support system for students to help
^M. Prokop, Kids' Divorce Group Counseling Program
(Warren, Ohio: Alegra House Publishings, 1987).
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them cope with their parents' divorce; (b) help students
understand divorce in a positive and supportive environment;
(c) help students understand and appreciate their positive
aspects as they improve their self-concepts; and (d) teach
students proper coping mechanisms.^ The following is a
summary of the eight sessions.
Session 1. The group leader introduced herself and
discussed the purpose and rules of the group. Students
introduced themselves and stated one positive aspect about
themselves. Each student shared ''the happiest moment of
his/her life"; open discussion of areas of concern—closure.
Session 2. Group leader reviewed goals and rules of
the group. A video entitled "When Moms and Dads Breakup"
was shown to aid students in understanding that they are not
alone in experiencing the divorce of their parents.
Introduction and chapter 1—Kids Are Nice People; played
cassette; open discussion of areas of concern—closure.
Session 3. Chapter 2—Family Changes; played audio
cassette, students followed along in book; discussed
concepts in chapter 2. Group leader asked the children to
draw a picture of their family before the divorce and to
draw a picture of their family after the divorce. After
drawing the pictures, the children wrote a five word
description of their families at the top of each picture;
open discussion of areas of concern—closure.
*Ibid.
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Session 4. Chapter 3—Introducing Divorce; played
audio cassette, students followed along in book; discussed
divorce-related feelings and played a game entitled ’’Divorce
Feelings”; open discussion of areas of concern—closure.
Session 5. Chapter 4—Understanding Divorce; played
audio cassette, students followed along in book; discussed
age-appropriate ways to communicate concerns about his or
her parents' divorce. Discussed appropriate person(s) to
seek help from in understanding divorce; open discussion of
areas of concern—closure.
Session 6. Chapter 5—About Divorce and Kids; played
audio cassette, students followed along in book; role played
a story about a young girl whose parents are divorced. The
girl in the story feels she is responsible for the divorce
and thinks that if she would get better grades, her parents
would reunite. Observers wrote a list of feelings they
observed and wrote one suggestion on how they would react to
the story; shared with the group; open discussion of areas
of concern—closure.
Session 7. Chapter 6—About Divorce and Feelings;
played audio cassette, students followed along in book;
discussed concepts in chapter 6. Each student designed and
completed a questionnaire that aided the children in
clarifying their own feelings about their parents' divorce.
Discussed their own feelings and the feelings of their
parents; open discussion of areas of concern—closure.
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Session 8. Endings and Saying Good-Bye; played "kid
quiz" on audio cassette; made arrangements for follow-up
meetings and individual counseling sessions as needed;
closing remarks from all group members; presented
certificates.®
Prokop's Kids' Divorce Group Counseling Program was
modified in four ways: (a) researcher used the self-
designed activities to accommodate the demands of a school-
based group counseling program; (b) homework was eliminated
to decrease anxiety; (c) Prokop's Divorce Adjustment
Inventory was replaced with Kurdek and Berg's Children's
Belief About Parental Divorce Scale due to the credibility
of the instrument; (d) recommended meeting time of 1-1^
hours was changed to 45-50 minutes per session based on the
State of Georgia guidelines for elementary group counseling.
Procedure
The data collection steps for conducting this study
were as follows:
1. The county superintendent granted permission to
the investigator to conduct the study at the ABC Elementary
School.
2. The school principal also granted permission to
the investigator to conduct the study.
®Ibid.
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3. The researcher explained, to the teachers and
students of the fourth and fifth grades, the purpose of the
study.
4. School records were used to verify the
eligibility of subjects to participate in the study.
5. The researcher sent letters to the subjects'
parents and received signed consent letters permitting the
subjects to participate in the study.
6. A prepared script was used, for consistency, to
explain the purpose of the study to the participants.
7. The subjects were assured of confidentiality and
anonymity.
8. The counseling sessions were held for eight
weeks, one time per week for forty-five to fifty minutes per
session.
9. Instruments were administered at the conclusion
of the counseling sessions.
10. The subjects' responses, on all instruments,




This study was designed to obtain information to
answer the question: After being exposed to a school-based
group counseling program for a period of eight weeks,
meeting one time per week for forty-five to fifty minutes
each session, what opinions will a selected group of
elementary grade students, age 9-11, from divorced families,
have about (1) the effects of their parents' divorces on
their school work, (2) their thoughts about their families,
(3) their parents' behavior, and (4) the school-based
counseling program?
Analysis
The first part of this analysis was concerned with
the characteristics of the subjects. Demographic data are
presented in Table 1.
The salient information, in Table 1, indicates that
all subjects were white, more were females than males, two-
thirds were between 9-11 years of age, and almost two-thirds
were in the fourth grade.
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Table 2 contains information about the subjects'
living experiences.
One can observe. from the information in Table 2,
that most of the subjects' parents had been divorced from
two to three years, most lived with their mothers, most were
visited bi-monthly by the non-custodial parent, all had
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TABLE 2
INFORMATION ABOUT SUBJECTS' LIVING EXPERIENCES
(N = 24)
Variable Number Percent














Less than once a month
Total 24 100















prior knowledge of their parents' divorce, and most parents
lived separately after the divorce.
Table 3 contains information about the effects of the
divorces on the subjects' academic activities.
From the information, in Table 3, one can see that
the subjects' academic activities changed drastically after
their parents were divorced.
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TABLE 3
SXJBJECTS' OPINIONS OF THE EFFECTS OF THEIR PARENTS'
DIVORCES ON THEIR ACADEMIC ACTIVITIES
BEFORE AND AFTER THE DIVORCE
(N - 24)
ITEM RESPONSES ITEM RESPONSES
Before Mv Parents' After Mv Parents'
Divorce. I Generally . . Yes Divorce. I Generally . . . Yes
1. Got good grades 17 1. Got low grades 12
2. Promptly completed homework 18 2. Delayed homework 13
3. Had school supplies 20 3. Had no supplies 12
4. Studied at home 14 4. Did not study at home 7
5. Got parents' help 16 5. Got no parent help 8
6. Completed homework on time 18 6. Did not complete homework
on time 13
7. Volunteered to participate
in classroom activities 16
7. Did not volunteer to
participate in classroom
activities 7
8. Listened carefully to
teacher's instructions 17
8. Did not listen carefully
to teacher's instructions 11
9. Asked questions about homework 14 9. Asked no questions about
homework 9
Table 4 contains information about the subjects'
feelings about divorces in their families.
X
The researcher gets mixed feelings when the
information, in Table 4, is observed. The responses,
generally, show negative feelings, however, a few positive
feelings are listed. One may question the subjects'
understanding of this item and the assessment instrument.
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TABLE 4
SUBJECTS' OPINIONS OF THEIR FEELINGS ABOUT
DIVORCES IN THEIR FAMILIES
(N - 24)
ITEM RESPONSES
Angry Sfiarsd Worried Confused Frust Sad Diet
When I think about
the divorce in my
family, I feel . . . 16 15 21 17 16 19 12
Bappy Lonelv Glad Sniiry Unloved CaIs Jgyful
When I think about
the divorce in my
family, I feel . . . 5 17 1 8 5 5 3
Rfllievad Lgyed Ssfid Delightful
When I think about
the divorce in my
family, I feel . . . 4 8 2 2 2
Table 5 contains information about the subjects'
beliefs about the Parental Divorce Scale.
From the information, in Table 5, one can observe the
fact that the majority of the subjects responded positively
to the items in the assessment instrument. These positive
responses indicate that the subjects, of this study,
generally, had negative feelings towards their parents'








Yes % No % N/A % Total
1. It would usually upset me if other
kids asked a lot of questions about
my parents. 19 79 5 21 0 0 100
2. It was usually my father's fault
when my parents had a fight. 15 63 9 37 0 0 100
3. I sometimes worry that both my
parents will want to live
without me. 15 58 9 38 1 4 100
4. When my family was unhappy it
was usually because of my mother. 12 50 10 42 2 8 100
5. Generally, my parents will always
live apart. 19 79 4 17 1 4 100
6. My parents sometimes argue with each
other after I misbehave. 17 71 7 29 0 0 100
7. Generally, I like talking to my
friends as much now as I used to. 17 71 7 29 0 0 100
8. My father is usually a nice person. 19 79 3 13 28 100
TABLE 5 (Continued)
ITEM
Yes % Mo % N/A % Total
9. Sometimes I feel that both my parents
will never want to see me again. 11 46 13 54 0 0 100
10. My mother is usually a nice person. 16 67 7 29 1 4 100
11. Generally I feel if I behave better
I might be able to bring my family
back together. 11 46 12 50 1 4 100
12. My parents would generally be
happier if I were never born. 13 54 10 42 1 4 100
13. Sometimes I like playing with my
friends as much now as I used to. 19 79 4 17 1 4 100
14. When my family was unhappy it
was usually because of something
my father said or did. 14 58 8 33 2 8 99
15. I sometimes worry that I'll be
left all alone. 12 50 12 50 0 0 100
16. Usually I have a bad time when
I'm with my mother. 14 58 9 38 1 4 100
17. My family will sometimes do
things together just like before. 16 67 7 29 1 4 100
TABLE 5 (Continued)
ITEM
Yes % No % N/A % Total
18. My parents usually argue more
when I'm with them than when I'm
gone. 13 54 9 38 2 8 100
19. I'd rather be alone sometimes
than play with other kids. 13 54 9 38 2 8 100
20. My father usually caused most
of the trouble in my family. 18 75 4 17 2 8 100
21. I feel that my parents sometimes
love me. 11 46 11 46 2 8 100
22. My mother usually caused most of
the troiible in my family. 11 46 11 46 2 8 100
23. I sometimes think my parents will
see that they have made a mistake
and get back together again. 12 50 10 42 2 8 100
24. My parents are happier generally
when I'm with them than when
I'm not. 20 83 3 13 1 4 100
25. My friends and I usually do many






Yes % No % N/A % Total
26. Usually there are a lot of things
about my father I like. 18 75 6 25 0 0 100
27. I sometimes think that one day
I may have to go live with a
friend or relative. 14 58 9 38 1 4 100
28. My mother is usually more good
than bad. 20 83 2 8 2 8 99
29. I sometimes think that my
parents will one day live
together again. 12 50 • 11 46 1 4 100
30. I generally can make my parents
unhappy with each other by
what I say. 12 50 11 46 1 4 100
31. My friends generally understand
how I feel about my parents. 17 71 6 25 1 4 100
32. My father is usually more good
than bad. 16 67 5 21 3 12 100
33. I usually feel my parents still




Yes % No % N/A % Total
34. Generally there are a lot of
things about ray raother I like. 17 71 3 12 4 17 100
35. I soraetiraes think that once
ray parents realize how rauch I
want them to they'll live
together again. 8 33 13 54 3 12 99
36. I soraetiraes think ray parents would
still be living together if it
weren't for rae. 6 25 13 54 5 21 100
Table 6 contains information about the subjects'
opinions of the Divorce Group Counseling Program.
The most salient feature of the information, in Table
6, is the fact that the subjects had strong positive
opinions of the Divorce Group Counseling Program.
Summary
The results of the analysis of the information,
obtained from this study, indicated the following:
1. the academic activities, of the subjects,
changed drastically after their parents were
divorced.
2. the subjects experienced many negative feelings
toward the divorces in their families. However,
there is some evidence that some mixed feelings
were experienced.
3. the subjects, generally, had negative feelings
toward their parents' divorces.
4. the subjects had positive feelings toward the
school-based counseling program.
Discussion
This study examined the effects of a short-term
school-based intervention program on elementary school age
children of divorce. The results show the success of such a
program. "Schools are a natural target for primary
prevention. All children are available. Disruption is
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SA 4 A 4 D 4 SD 4
TOTALS
N 4
12. The divorce group counseling sessions I participated
in Here very helpful to me. 15 63 2 8 7 29 0 0 24 100
13. I felt comfortable talking about my feelings uith the
divorce groiq). 13 54 2 8 9 38 0 0 24 100
14. The divorce group counseling sessions Mere not too long. 21 88 2 8 1 4 0 0 24 100
15. The divorce group counseling sessions were not too short. 15 63 9 • 37 0 0 0 0 24 100
16. The divorce group counseling sessions were about the
right length. 14 58 3 13 7 29 0 0 24 100
17. I understood the goals of the group most of the time. 10 42 6 25 8 33 0 0 24 100
18. Wien I talked in the groiqi, the other students
listened to me. 14 58 2 8 8 33 0 0 24 99
19. If someone I knew had divorced parents, I would
recommend the Divorce Group Counseling Program. 21 88 3 12 0 0 0 0 24 100
20. The divorce group counselor showed she cared about




SR t A \ D t SD t
TOTALS
N «
21. The divorce groif counselor showed she cared about
ail the children in the groi^ most of the tiate. 21 88 3 12 0 0 0 0 24 100
22. The divorce group counselor helped me to talk about
my feeling in the group most of the time. 18 75 6 25 0 0 0 0 24 100
23.
OI
Overall, I would rate the Divorce Group Counseling
Program as very helpful to me. 20 83 1 4 3 13 0 0 24 100
■|!k
relatively easy to diagnose and intervention is relatively
inexpensive to provide."^ Emotional liability of the
parents after divorce often precludes them from aiding their
child(ren). Parents often look for help in helping their
children adjust to the divorce, and the school system
provides an excellent means for children to receive the
support they need. An intervention program such as the one
detailed in this study can help the child realize that other
children face similar crises. Also, the program helps to
dispel children's negative beliefs about parental divorce
and provides children with opportunities to speak freely
about their parents' divorces.
Results acquired will be discussed according to the
four dimensions of interest in this study. They were (1)
Children's Belief About Parental Divorce, (2) Academic
Performance/Archival Data Base, (3) Emotional Well-Being,
and (4) Students' Evaluation of the Divorce Group Program.
Summary, limitations and recoiamendations of the study,
future directions of the study, implication for children of
divorce counseling program and implication of divorce for
school counselor will conclude this chapter. First,
however, the sample of the study will be discussed.




The majority of the survey respondents were found to
be white females, 10 years old and in the fourth grade. She
lives with the custodial mother and sibling(s) and visits
the non-custodial father bimonthly. Her parents have been
divorced three years or less and she had prior knowledge of
her parents' divorce. Survey respondents' parents did not
live together after the divorce.
Children's Belief About Parental Divorce
Children's problematic beliefs regarding parental
divorce were conceptualized on the basis of survey
respondent's positive, ambivalent and negative response.
The data revealed that group participants, generally, had
positive beliefs regarding peer ridicule and avoidance. The
child believed that his or her parents' divorce reflected
negatively on himself or herself, therefore, he or she
avoided peers and became upset when asked questions about
his or her parents. In paternal blame, the child believed
that his or her father primarily caused the parental
divorce. In maternal blame, the child believed that his or
her mother primarily caused the parental divorce. In fear
of abandonment, the child believed that the residential
parent would eventually, move away. In hope of
reunification, the child believed that his or her parents'
divorce was temporary and that he or she could bring the
parents back together. In self-blame, the child believed
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that his or her parents' divorce was caused by something
done or said by him or her.
The data revealed that non-group participants,
generally, had ambivalent beliefs regarding peer ridicule
and avoidance; paternal blame; maternal blame; fear of
abandonment; and self-blame. However, a generally positive
belief was reported for hope of reunification.
Findings indicated that group participants generally
had positive beliefs regarding parental divorce as compared
to non-group participants having generally ambivalent
beliefs regarding parental divorce. The findings of
problematic beliefs by children of divorce are important in
that they help provide an understanding of children's own
views or reactions to their parents' divorces. Beliefs may
be linked to emotions, if so, the assessment of children's
beliefs, regarding parental divorce, will provide a
foundation for intervention strategies designed to assist
children experiencing negative emotional well-being
regarding parental divorce.
Parental divorce is important. First, knowledge of
children's reasoning about parental divorce extends social-
cognitive developmental research into an applied setting.®
Several studies have indicated that children's own views of
®C. U. Shantz, "Social Cognition," in Handbook of Child
Psychology; Volume 3. Cognitive Development (pp. 475-555),
eds. J. H. Flavell and E. M. Markman (New York: Wiley,
1983).
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or reactions to divorce differ from those attributed to them
by parents and that parents' evaluation may be influenced by
their own level of stress.® Thus, parents may not be
reliable sources of information regarding children's
divorce-related cognition and affects. Third, children's
appraisals of divorce-related events may affect their
adjustment to the divorce.
Gardner,’ Mendell,* and Tessman* observed that
children often construct problematic beliefs about both the
nature of parental divorce and their causal role in the
divorce decision. These beliefs include thoughts of being
abandoned by the custodial parent, expectation of peer
ridicule and rejection, seeing oneself as having to hold the
®J. A. Fulton, "Parental Report of Children's Post-
Divorce Adjustment," Journal of Social Issues 35 (1979):
126-139; R. A. Gardner, Psychotherapy with Children of
Divorce (New York: Aronson, 1976); L. A. Kurdek, "Children's
Adjustment to Parental Divorce; An Ecological Perspective,"
in Advances in Family Intervention. Assessment and Theory
(volume 4, pp. 1-31), ed. J. P. Vincent (Greenwich, CT: JAI
Press); L. A. Kurdek and B. Berg, "Correlates of Children's
Adjustment to Their Parents' Divorce," in children and
Divorce (pp. 47-60), ed. L. A. Kurdek (San Francisco:
Jossey-Bass); L. A. Kurdek, D. Blisk, and A. E. Siesky,
"Correlates of Children's Long-Term Adjustment to Their
Parents' Divorce," Developmental Psychology 17 (1981):
565-579; J. S. Wallerstein and J. B. Kelly, Surviving the
Breakup (New York: Basic Books, 1980).
’Gardner, Psychotherapy with Children of Divorce.
•T. E. Mendell, "Play Therapy with Children of Divorced
Parents," in Handbook of Plav Therapy (pp. 320-354), ed. c.
E. Schafer and K. J. O'Connor (New York: Wiley).
*L. H. Tessman, Children of Parting Parents (New York:
Aronson, 1978), 79.
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family together, believing that improved behavior will
result in parental reconciliation, and blaming one parent
exclusively, for the divorce. Therefore, the findings of
this study support research that indicated that divorce
counseling groups for children of divorce are both
meaningful and needed. Also, that divorce counseling groups
helped to diffuse children's problematic feelings about
parents' divorces and offered peer group support in the
school setting.
Academic Performance
Academic performance of survey respondents was
identified by a self-report of academic performance by group
participants, and by researching archival data one year
before parental divorce and one year after parental divorce
of group participants. Data revealed that fourth graders
achieved higher letter grades one year before parental
divorce than they did one year after parental divorce. Data
revealed that group participants reported mostly high
academic performance.
The impact of divorce on children's academic
performance has been examined in a number of studies.
M. Hetherington, K. A. Camara, and D. L.
Featherman, "Achievement and Intellectual Functioning of
Children in One-Parent Households," in Achievement and
Achievement Motives; Psychological and Sociological
Approaches (pp. 208-284), ed. J. T. Spence (San Francisco;
Freeman, 1983); M. Shinn, "Father Absence and Children's
Cognitive Development," Psychological Bulletin 85 (1978):
296-324.
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The results of these studies have suggested that divorce
adversely affects children's grades and achievement test
scores. The Institute for Development of Educational
Activities^ examined the school records of 18,000 students
and concluded that one-parent children had lower academic
achievement than their two-parent peers.
The academic performance, as reported by survey
respondents in this study, revealed that 50% of the group
participants rated themselves as having high academic
performance. The findings suggested that some relationship
between academic performance and the child's age existed in
this study. The impact of divorce on the academic
performance of boys versus girls and the impact of divorce
on particular school subjects merit attention in future
studies of the academic performance of children of divorce.
Children will show poorer academic performance after
parental divorce. The rationale behind this statement is
that divorce is a disorganizing event which sets in motion a
number of changes, for example, new relationship with each
parent.^ Children are likely to be preoccupied by these
^^Institute for Development of Educational Activities,
The Most Significant Minority; One-Parent Children in the
School (Washington, D.C.: National Association of Elementary
School Principals, 1980). (ERIC Document Reproduction
Service No. ED 192438.)
^*E. M. Hetherington, M. Cox, and R. Cox, "Effects of
Divorce on Parents and Children," in Nontraditional
Families; Parenting and Child Development (pp. 233-288), ed.
M. E. Lamb (Hillsdale, NJ: Erlbaum, 1982); Wallerstein and
Kelly, Surviving the Breakup.
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changes and to have problems concentrating at school and
completing school assignments.^* The net result will be
poorer academic performance. Therefore, the findings of
this study support suggestions that academic performance of
survey respondents was affected by parental divorce.
Emotional Well-Being
Kelly and Wallerstein*^ found that 26 latency-aged
children (i.e., age 7 to 8 years) reported sadness, grief,
depression, and fear of the future at the time of divorce.
Kelly and Wallerstein“ also reported that 31 older
latency-aged children (i.e., age 9 to 11 years) at the time
of divorce showed feelings of loss, rejection, helplessness,
loneliness, shame, anger, and loyalty conflicts regarding
parental divorce.
Emotional well-being was identified by survey
respondents as being either positive or negative. The data
revealed that group participants, generally, reported
negative emotions regarding parental divorce. By design the
Divorce Counseling Group encouraged members to identify
**R. D. Hess and K. A. Camara, "Post-Divorce Family
Relationships as Mediating Factors in the Consequences of
Divorce for Children," Journal of Social Issues 35, no. 4
(1979): 79-96; Wallerstein and Kelly, Surviving the Breakup.
B. Kelly and J. S. Wallerstein, "The Effects of
Parental Divorce: Experiences of the Child in Early
Latency," American Journal of Orthopsychiatry 46 (1976): 20-
32.
*®Kelly and Wallerstein, "The Effects of Parental
Divorce: Experiences of the Child in Early Latency," 108.
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feelings. The Divorce Counseling Group provided an
atmosphere which encouraged its members to identify and talk
out feelings identified. Identifying and talking out
emotions are beneficial in fostering more positive
adjustment to divorce.“ However, the finding supported
the work by Cantor^"^ who found a supportive environment in
and of itself may not be enough to produce positive results.
Since the majority of the survey respondents were
girls, and the majority of the survey respondents were in
the custody of their mother and the Divorce Group Counseling
Program was led by a female, boys did not have a role model.
Females may have benefitted more from increased
identification with female group members and the female
group leader. Boys, without natural father role models and
male figures in their lives may not communicate feelings
they are experiencing. They may strive to assume a male
"man-of-the-house" role and deny their emotions. A male co¬
leader may have been a supportive figure in the Divorce
Group Counseling Program.
^*M. Crosbie-Burnett and L. L. Newcomer, "A Multimodal
Intervention for Group Counseling with Children of Divorce,”
Elementary School Guidance & Counseling 23 (1989): 155-166;
W. F. Hodges & B. L. Bloom, "Parent's Report on Children's
Adjustment to Marital Separation: A Longitudinal Study,"
Journal of Divorce 8 (1984): 33-50
^^Cantor, "School-Based Group for Children of Divorce."
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Evaluation of Divorce Group
Coimseling Program
The majority of the survey respondents reported high
favorable opinions of the Divorce Group Counseling Program.
By design the DGCP encouraged members to explore problem¬
solving strategies, clarify feelings of isolation, and,
subsequently, reduce their beliefs that they are responsible
for any parental conflicts. Members were encouraged to
interact with their peers and discuss issues relating to
divorce. This process provided a supportive and
understanding environment in which to explore what, at
times, were very sensitive and personal issues. Also, the
DGCP provided its members with a sense of comradeship
through discussion of shared experiences in that they were
not seen as being the only one to be in this situation.“
Children seek group membership to satisfy definite
needs as well as to affirm autonomy from adult supervision.
The divorce group brings children together for the expressed
purpose of catalyzing peer-group interaction, i.e.,
interaction based on the group's common bonds, needs,
feelings and life experiences.^* Findings of the research
strongly supported the benefit of providing school-based
^®A. L. Stolberg and J. P. Bush, "A Path Analysis of
Factors Predicting Children's Divorce Adjustment," Journal
of Clinical Child Psychology 14 (1985); 49-54.
^*Sonnenshein-Schneider and Baird, "Group Counseling
Children of Divorce in Elementary Schools," 88-91.
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group counseling programs for elementary children of
divorce.
Summary
There are many children being affected by the divorce
of their parents. Parental divorce poses long-lasting
threats to school age children's academic performance and
emotional well-being. Preventive interventions may help
divert more serious problems later.
The Children's Belief About the Parental Divorce
Scale was a valuable measurement to evaluate children's
reactions to marital disruption. The impact of divorce on
children's emotional and academic performance was examined
to determine if an eight week divorce group counseling
program had positive implications for children of divorce.
Findings from this school-based study demonstrated
that divorce group counseling for students experiencing
parental divorce is an effective, an appropriate and an
essential component of elementary school counseling
programs. Early intervention can significantly enhance
children's capacities to cope with the task of adjusting and
functioning after parental divorce.
Limitations
There are several limitations to this study. First,
all participants were volunteers; this may mean that they
are different in some way from non-volunteers. Given that
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they agreed to participate in the study, it is possible that
their self-report responses may Indicate a halo effect, that
is, a tendency to appear good, nice, socially desirable.
Their grades would be more reliable than all other
information reported.
Second, when conducting research on academic
performance it is meaningful to investigate both grades and
achievement test scores. Academic performance of boys
versus girls and the impact of divorce on particular school
subjects would have added valuable knowledge to this study.
Disruptive behavior and poor work habits may have a
pronounced impact on children's grades.
Third, although data concerning the socio-economic
status of survey respondents were not collected, all group
participants were assumed to be similar in this regard
because of the school's demographic profile. Survey
respondents did not represent a wide variety of ethnic and
economic backgrounds. The generalizability of this study is
limited to students who are enrolled in a predominantly
white suburban public school system and in the custody of
their mother.
Fourth, one difficulty in the school setting is
assessing the long-term impact of divorce on children and
the factors which may interfere with the outcomes. Such
factors as family organization and experiences and the
timing of these events may be critical in predicting long-
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term adjustments. Conditions present in the lives of
children, who have coped favorably with parental divorce,
may be present in the lives of children who do not cope as
well. Therefore, the mere presence of these factors may not
significantly influence divorce adjustment. There have been
very few empirically based divorce studies which have





Recapitulation of Research Design
This study was designed to investigate the opinions
of a select group of subjects toward (1) the effects of
their parents' divorces on their school work, (2) their
thoughts about their families, (3) their parents' behavior,
and (4) the school-based counseling program.
Purpose of the Study
The purpose of this study was to seek information
useful in answering the question stated above.
Instruments
The instruments consisted of Children of Divorce
Survey: Section II—Academic Performance, Children's Belief
About Parental Divorce Scale, Children of Divorce Survey:
Section I—Divorce Emotional Checklist for Children, and a
Student Evaluation of Divorce Group Counseling Program.
RimmiarY of Related Literature
In summary, the paternal divorce experience for
children has potentially significant negative effects.^®
Feelings of sadness, grief and fear for the future were
reported among younger latency aged children (i.e., ages 7
“°Wallerstein and Kelly, Surviving the Breakup. 98-120.
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to 8 years). Feelings of loss, rejection, helplessness and
anger were reported among older latency-aged children (i.e.,
ages 9 to 11 years)." Children from divorced families had
higher anxiety levels and lower perceived cognitive
competence when compared to children from intact families,
according to research findings.
Researchers have explored the effectiveness of a
school-based group program for children experiencing the
divorce of their parents. The school serves as a safe
environment where children can speak openly about their
feelings and can share their feelings with others
experiencing similar concerns about parental divorce.*®
Through the school-based group experience, children can see
peers as coping models, discovering that the experience of
parental divorce is survivable.
Groups for school-aged children experiencing the
divorce of their parents requires the leadership of a school
counselor. The role of the school counselor as a divorce
group leader includes creating an atmosphere for open
communication, fostering interactions and maintaining
structure as needed for group and Individual growth.
"Wyman, Cowen, Hightower, and Pedro-Carroll,
"Perceived Competence, Self-Esteem, and Anxiety in Latency-
Aged Children of Divorce," 20-26.
"Sonnenshein-Schneider and Baird, "Group Counseling
Children of Divorce in Elementary Schools," 88-91.
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SuBiniarv of Findings
The following findings were derived from a thorough
analysis of the information derived from this study.
1. The subjects' academic activities changed
drastically after their parents were divorced.
2. The subjects experienced many negative feelings
toward the divorces in their families.
3. The subjects, generally, had negative feelings
toward their parents' divorces.
4. The subjects had positive feelings toward the
school-based counseling program.
The findings of this study seem to warrant the
following conclusions:
1. The effects of children's parents' divorces seem
to have strong negative influences on the children's efforts
to perform their academic activities.
2. Children seem to experience negative thoughts
about their families after the parents are divorced.
3. Children have negative feelings about their
parents' behaviors after the parents are divorced.
4. The subjects had strong positive feelings toward
the experiences they had from the counseling they received
in the school-based counseling program.
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Implications
The following implications seem to be inherent in the
conclusions drawn from the findings of this study;
1. The school-based counseling program may be a
useful way of helping children with many different kinds of
problems.
2. More care should be used in selecting models or
counselors appropriate for the subjects in the counseling
activities.
3. The effects of family divorces seem to be guite
severe on many kinds of experiences young children have.
Recommendations
The implications, drawn from the conclusions of this
study, seem to warrant the following recommendations:
1. That more carefully designed studies be made
using the school-based counseling program.
2. That more different kinds of problems be used





CHILDREN'S BELIEFS ABOUT PARENTAL
DIVORCE SCALE
by
Berthold Berg, Ph.D. and
Lawrence Kurdek, Ph.D.
NAME SEX: BOY GIRL
AGE DATE OF BIRTH GRADE
INSTRUCTIONS
On the following pages are some statements about children
and their divorced parents. Some of them are true about how
you think and feel, so you will want to check YES. Some are
NOT TRUE about how you think or feel so you will want to
check NO. There are no right or wrong answers. Your
answers will just tell us some of the things you are
thinking now about your parents' divorce.
PRA PB FA HR MB. SB TOT
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1. It would usually upset me if other
kids asked a lot of questions about
my parents. Yes No
2. It was usually my father's fault
when my parents had a fight. Yes No
3. I sometimes worry that both my
parents will want to live
without me. Yes No4.When my family was unhappy it
was usually because of my mother. Yes No
5. Generally, my parents will always
live apart. Yes No
6. My parents sometimes argue with each
other after I misbehave. Yes No
7. Generally, I like talking to my
friends as much now as I used to. Yes No
8. My father is usually a nice person. Yes No
9. Sometimes I feel that both my parents
will never want to see me again. Yes No
10. My mother is usually a nice person. Yes No
11. Generally I feel if I behave better
I might be able to bring my family
back together. Yes No
12. My parents would generally be
happier if I were never born. Yes No
13. Sometimes I like playing with my
friends as much now as I used to. Yes No
14. When my family was unhappy it
was usually because of something
my father said or did. Yes No
15. I sometimes worry that I'll be
left all alone. Yes No
16. Usually I have a bad time when
I'm with my mother. Yes No
17. My family will sometimes do
things together just like before. Yes No
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18. My parents usually argue more
when I'm with them than when I'm
gone. Yes No
19. I'd rather be alone sometimes
than play with other kids. Yes No
20. My father usually caused most
of the trouble in my family. Yes No
21. I feel that my parents sometimes
love me. Yes No
22. My mother usually caused most of
the trouble in my family. Yes No
23. I sometimes think my parents will
see that they have made a mistake
and get back together again.
My parents are happier generally





25. My friends and I usually do many
things together.
Usually there are a lot of things




27. I sometimes think that one day
I may have to go live with a
friend or relative. Yes No
28. My mother is usually more good
than bad. Yes No
29. I sometimes think that my
parents will one day live
together again.
I generally can make my parents





31. My friends generally understand
how I feel about my parents. Yes No
32. My father is usually more good
than bad. Yes No
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33. I usually feel my parents still
like me.
34. Generally there are a lot of
things about my mother I like.
35. I sometimes think that once
my parents realize how much I
want them to they'll live
together again. Yes No
36. I sometimes think my parents would
still be living together if it




APPENDIX B Code #
CHILDREN OF DIVORCE SURVEY: SECTION I
DIVORCE EMOTIONAL CHECKLIST FOR CHILDREN
Children may have many different emotions about their
parents' divorce. Check all the emotional words that best
describe how vou feel when vou think about vour parents'
divorce.






















APPENDIX C Code #.
CHILDREN OF DIVORCE SURVEY: SECTION II
ACADEMIC PERFORMANCE
PART I: PUT A CHECK MARK (/) BEFORE ALL THE STATEMENTS THAT
BEST DESCRIBE YOUR SCHOOL WORK (ACADEMIC PERFORMANCE).
I generally ..."
1. get good grades in school
2. turn in my homework on time
3. come prepared with school supplies (paper,
pencils and books, etc.) for classwork
4. study at home
5. get help from my parent as needed with schoolwork
6. complete classroom assignments on time
7. volunteer to participate in classroom activities
8. listen carefully to my teacher when (s)he is
giving instructions
9. ask questions when I didn't understand the
classwork
10. don't say I feel sick to avoid schoolwork when I
really felt okay
11. get low grades in school
12. don't turn in my homework on time
13. don't come to class prepared with paper, pencils
and my books for classroom work
14. do not study at home
15. do not get help from my parents as needed with
schoolwork
16. do not complete my assignments on time
17. do not volunteer to participate in classroom
activities
18. do not listen to my teacher when (s)he is giving
instructions
19. do not ask questions when I don't understand the
classwork




STUDENT EVALUATION OF DIVORCE GROUP
COUNSELING PROGRAM
FORM A
INSTRUCTIONS: Please take a few minutes to answer the
following Items regarding your feelings of
Divorce Group Counseling. Place a check mark
(/) by those responses that best reflect you.













1. 6-8 years old
2. 9-11 years old












5. over 8 years
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6. Who do you live with now?
1. mother
2. father
3. mother and stepfather









8. How often do you visit your noncustodial parent (parent




4. less than once a month
5. less than once a year







































STUDENT EVALUATION OF DIVORCE GROUP
COUNSELING PROGRAM
FORM B
INSTRUCTIONS: Please take a few minutes to answer the
following items regarding your feelings of
Divorce Group Counseling. Place a check mark
(/) by those responses that best reflect you.
Your responses will remain confidential.
Counseling Component
12. The divorce group counseling sessions I participated in









































19. If someone I knew had divorced parents, I would





20. The divorce group counselor showed she cared about me





21. The divorce group counselor showed she cared about all






22. The divorce group counselor helped me to talk about my





23. Overall, I would rate the Divorce Group Counseling





24. What I liked most about the group was25.What I liked least about the group was26.If I could, I would change the Divorce Group Counseling
Program in the following way
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Appendix F
ARCHIVAL DATA BASE: CHILDREN OF DIVORCE




Grade Level When Parents Divorced
Attended ABC Elementary School 3 years ago Yes No
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III. Archival Data Base (Continued)
Total
Number
Number Number Number Number Number of
of of of of of Recorded






Year of Parental Divorce School Semester [1] [2] [3]
PRE-ACADEHIC PERFORMANCE (YEAR BEFORE PARENTAL DIVORCE)
Total
Number
Number Number Number Number Number of
of of of of of Recorded
A's B's C's D's F's Grades
POST-ACADEMIC PERFORMANCE (YEAR AFTER PARENTAL DIVORCE)
Total
Number
Number Number Number Number Number of
of of of of of Recorded
A's B's C's D's F's Grades
APPENDIX 6
LETTER TO SUPERINTENDENT
Dear ABC County School Superintendent:
Please accept this letter as a follow-up to our phone
discussion and your verbal agreement to the study discussed
on September 8, 1992.
Attached is an administrative agreement outlining the
study that requires your signature along with the school
principal's signature.
Please review, sign and return the agreement in the
envelope provided.







Superintendent of ABC County School System
I, hereby
Principal of ABC Elementary
agree to allow
Researcher
to conduct a research study at ABC Elementary School. We
understand and agree to the study as detailed below.
a. The study is being conducted in association with
Clark Atlanta University.
b. The researcher will secure written signed parental
consent for all participants.
c. Participants in the Divorce Group Counseling
Program will be assigned to groups from a selected
group of students.
d. All assessment data will be coded to insure strict
confidentiality and that only group results will be
reported.
e. Both site and setting will remain anonymous.
f. The research will be conducted in according with


































































The school counselor of ABC Elementary School is
conducting a study with children who have experienced the
divorce of their parents. Some students will be offered the
opportunity to participate in an eight week in-school
divorce group counseling program.
The students will be part of the study conducted in
association with Clark Atlanta University and according to
the ethical standards of the American Psychological
Association. Students who choose to participate must be
ages 8 to 11 and have parents who have been divorced three
years or less.
The divorce group counseling program is designed to
provide children of divorce with a supportive group
atmosphere in which divorce related feelings may be
discussed, problem-solving strategies may be learned, and
techniques for improving communication and dealing with
feelings may be practiced.
The data collecting process will include having the
children complete the Children's Belief About Parent Divorce
Scale and the Children of Divorce Survey.
In order for your child to participate in the divorce
group counseling program please return the attached consent
form, in the envelope provided to your child's teacher. If
you have any questions please feel free to contact Nancy
Carter at 123-4567.














For the group counseling program, I understand that
participants will be selectively assigned to one of three
groups.
I understand that my child will be asked to complete
the Children's Beliefs About Parental Divorce Scale and the
Children of Divorce Survey.
I understand that all assessment data will be coded to
insure strict confidentiality and that only group results
will be reported.
I further understand that the research will be
conducted in according with the ethical guidelines of the
American Psychological Association.




Relation to Child Date
Permission is not granted:
Signature








That I have volunteered to participate in divorce
group counseling for 8 weeks—one session per
week for 45-50 minutes.
That it is my responsibility to report to the
group room and be ready to begin on time;
That it is my responsibility to make arrangements
in advance with my classroom teacher for any work
that I may miss by being in my group;
That it is my responsibility to keep what others
say and do in the group CONFIDENTIAL.
That the group leaders will also keep
confidential what I say and do in the group,
involving other people only when they become
concerned for my health, safety, or welfare;
That all school policies regarding acceptable
behavior apply to the group;
That the counselor has my parent's and my
permission to use information obtained in the
group for a research project. My parents nor my








A Human Service Contract was provided for this study to
protect the interest of ABC Elementary School. However,
since this is an evaluative study no direct services will be
provided to survey respondents. Consequently, there exist
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